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The Sustainable Development Goals (SDGSs)
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UN Definition of Sustainable Development

XS EX A F A R E X
”I\/Ieeting the.needs of the present THE BRUNDTLAND
generation without compromising the REPORT
OUR COMMON FUTURE

ability of future generations to meet
their own needs.”

BHELANTFR, XTRES
AABITH.

Brundtland Commission (1987)




Education to enact the Sustainable Development Goals

(SDGs) AL AIFFE 4% R Hnmit i TH E

Core Competencies %1088 11
* The defining characteristics of ESD are the five competencies a given
curriculum builds in students in relation to sustainability for the topic

at hand (Wiek et al, 2011)
;J #@%i%%% B %EX%{EE#%B%ET A RIS RS SR R R AT 4

1) Systems Thinking Competence %% B %4 BE
2) Anticipatory Competence Fi Dl gE /]

3) Normative Competence MSEEE ST

4) Interpersonal Competence APRKZREE
5) Strategic Competence tXHE&BE 17



Background of UN platforms related to ESD
SRFELZRBAEENKESEEENE R

Rio +20
(2012)

Launch of DESD
(2005-2014)

Launch of MDGs
(2000-2015)

Rio - Agenda 21
(1992)

Launch of SDGs
(2015-2030)

Launch of GAP
(2015-2019)

Launch of ESD
2030




ESD for 2030 AIF4E & RRFEE 2030

Background & & :
* In 2017, the UN General Assembly recognized ESD as
20174, REBEASWAFARELAREAE A
* “an integral element of the SDG on quality education and a key enabler of all
the other SDGs.”
,é%g EH)—T2HRE857, BESETHrER M AL AR — 1 EZ
4, )

 UNESCO will launch the new ESD framework
RSB B FT I AT A R BB HESE
. Educatlo)n for Sustainable Development: Towards achieving the SDGs (ESD
for 2030
AIF% IR E : LU IFELXREr (AfF4% /@#H E2030)
* Launchin Berlm German in 2021 (online before this date)
mﬂﬁfﬁlﬁ%ﬁﬁ(ﬂﬁ%mt&)

* The new ESD framework will focus on streamlining ESD with Agenda 2030

FTRV AT RS & R FHESR 4HE$W%«%&M&»%#%MT%@E%%E
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ESD for 2030 AIFF4E & RRFHE 2030

Objectives H %R :

* Raise awareness of sustainable development challenges and ESD’s role in
enabling all SDGs
REEXN AFEL RS RHEARBEEIRAMBIHFEL REFRAEBMERRIAIR
* Launch new global framework for ESD, including:
BoiFiNEIkAIHFE A RBEIER, B1E:
 Call for action and commitments from participants
&5 &R TahFI&IE
* Foster stakeholder commitments, including nationwide multi-stakeholder
initiatives (NAMSIs)
(RFF MK TG, BE2EMHINZFEMKKFIEN
* Expand and reinforce partnerships for ESD
P RFMMEAIHFFE L RB BRI FEXR R




ESD for 2030 AIFF4E & RRFHE 2030

* Desired Outcomes XIS IR :

* Increased awareness of ESD globally.
EEEICEERX AL RAFRIAIR

* Participants, including representatives of Member States,
understand the importance of ESD
25, 8REERRENREK, THRAUIBEARBENEZM

e Participants increase their efforts towards enacting ESD in their
professional capacities

25FmMESEH, UEELEMNIEAFELRAE




ESD for 2030 AIFF4E & RRFHE 2030

Structure Z514:

* GAP network structure of multi-stakeholders remains valid for
scaling up ESD action and finding ESD best practices
S mAXENEIRITIIH XM E LG XTI KA Fréi g R E1TEhH0
S A RAE S EHMUENABTN
* 5 partner networks (policy, schools, teachers, youth,
communities) will be merged into one
FEO A ENGE (K% Fi #IF, EF. #X) &H 59—
* Greater emphasis on (national) government partners
EmmifF (EzxR) BRFAE
* Greater emphasis on development partners
BEnsEifd s RIKF
* Greater emphasis on donors and the private sector
B ns&iEEEnE FFAEZRI]




Review of GAP £€¥k{TEh11X =M

Summary points S5 5 :

= Local authorities enthusiastic, but engagement not systemic
R BAERESK, BES5EABRSEK

= ESD Programmes in local communities implemented during GAP — future uncertain

CEEKITHIIHR) HEESME i HEARBEHRRKAHE

* Youth engagement with ESD remains low globally
EIKEFEXNAHFELRBABNSSEIARIK

* Much burden for implanting ESD still falling on teachers in formal schooling systems
AREARBENERNAZERINS L

= ESD policies showing up in many government systems, but information not shared
between ministries in same country

AHFELARIEERLIMESEEF RS, BEEREZEREHZEER




Background of ESD Programme at UNU-IAS =

E*A

UNU-

KET[

FEMEFh

EIE

FEARBENBEER

AS launched the ESD Programme with funding

support from MOEJ in 2003 in response to the UN
resolution on DESD

BReEXE

STRERSEXT “AHFELRAETE" BRI, F2003

FHEHAMEENE TR T AIREARA T ITX
Major Objectives 2 H¥E

1)
2)

3)

Advocacy and dissemination of ESD principles
EBEMEEAHELREEHEN

Promotion of Regional Centres of Expertise on ESD (RCEs)
RAAFEARABX BT A OBA R

Strengthening of ESD activities of higher education institutions

(ProSPER.

Net)

maESFAENMNARFELRAFEN

)I UNITED NATIONS
2> UNIVERSITY

ProSP l R.Net



Regional Centers of Expertise (RCEs) on
Education for Sustainable Development (ESD)

AR A R E T X 0

A (Research centers)

(Science) museums
Universities Universities Botanical gardens

Secondary Secondary Zoos

Natural parks
Schools  Schools P
Local governments

Primary Primary Community leaders
Schools  Schools Media
Vv < - Local businesses

Local NGOs

R REGIONAL CENTRE OF EXPERTISE
@C ON EDUCATION FOR
E

SUSTAINABLE DEVELOPMENT

ACKNOWLEDGED BY

)I\ UNITED NATIONS
27> UNIVERSITY

* An RCE is a network of existing

formal, non-formal, and

informal organisations

RCEE— /1 HINARVIE, JFIEAFNIE
IE 3\ 2H 2R 4H pR B P 2%

Facilitate education for
sustainable development
together in local and regional

communities
%gﬁﬂzﬁﬁgﬁﬁﬁﬁﬂﬁﬁﬁﬁ
B

Secretariat usually higher
education institution

BRERESEH



ON EDUCATION FOR

Regional Centers of Expertise (RCEsS) on S
Education for Sustainable Development (ESD)

ARER REE S WX il I\ G aons

* Because educators come from
from different sectors, an RCE
can access a pool of experts
from different fields

RTHELIEEREARERT, RCE
A LA AR B A B SUs Y & 3K

f (Research centers) (Science) museums * Helps break down silos
Universities Universities/ Botanical gardens ﬁ H}]:J::J:Tﬁﬁ?t:q'lﬂ
S 200s * Gives overview of critical issues
econdary Secondary .
Schools  Schools Natural parks due to multiple stakeholders
Local governments B B T % B E R R 2%
Primary  Primary Community leaders 2 o] #
Schools  Schools Media * Pool of experts can support and
V < - Local businesses facilitate change

Local NGOs EREF AL FMEHTE
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Objectives H 15 :
* To characterize and evaluate RCE actions that are being
taken in response to the global COVID-19 pandemic.
Global RCE Survey $& 18 R0 RCE N XS (B T IE £ SR ER BT S

on RCEs’ response * To examine how .multi-stak.e.holder partnerships can
respond during times of crisis

to COVID-19 - L
BB % F I X A IXF X RN 7 fE HLAT HA 46 sz
ﬁ%gagwgﬁmé Survey Period jf§ 2 A g :

1 July - 2 September 2020

Number of Responses &8 (& :
107 RCEs out of 175 RCEs (61.6%)




Impact and Response to COVID-19 X33 1% A4 82 0a F1 g

Q. What has the impact of COVID-19 been on your RCE’s activities? (multiple Choice)
E’%R\j-;fg E,‘] RCEE,‘J 5ﬁiﬂﬁ1ﬂ%2 I]rﬁ'l ? (%]‘\90&_) 10 20 30 40 50 60 70 80 90 100

Facilities closure [ o

Cancellation of activities [ 67
Postponement of activities [ s6
Reduction of the size of activities [ o
Conducting activities virtually [ e
Suspension of travel | s

Other (please specify): [l 6

107 RCEs



Impact and Response to COVID-19 31 i g2 im0 mxs

Q. Has your RCE undertaken any activities to address the COVID-19 pandemic? (Multiple Choice)
ICHRCERB AR TEMEDIENITEIF? (%ik)

10 20 30 40 50 60

Offering online webinars/workshops on COVID-19 | 51
Creating public awareness material for community | 53
Supporting schools within the RCE (e.g., supporting teachers, I 3

creating curriculum material)

Providing information on local responses regarding pandemic [ 55
Sharing content from international organizations (such as WHO) I 3o

with RCE platforms

Providing physical supports to local community (e.g., provision of I ;-

Personal Protective Equipment)

Others [N 16
None [N 12

107 RCEs



Looking towards the future BE %X 3¥E

Q. Which areas of sustainable development are most crucial for your RCE in addressing a
response to the COVID-19 pandemic? (Up to three choices)

AR XEIFE, WL ATFFELA R ERIRCER AKX ? (RE=TIEF)

4. Quality Education
e

& Well-being
11. Sustainable Cities

13. Climate Action

30 N4 17 p i
17. Partnership
|

20 -

o 4 | | | . o ‘.‘ | | | -.I

Goall Goal2 Goal3 Goal4 Goal5 Goal6 Goal7 Goal8 Goal9 Goall0 Goalll Goall2 Goall3 Goall4 Goall5 Goall6 Goall7




Looking towards the future &S

2 Rk

Q. Which competencies does your RCE believe are the most critical to stress in responding to the

COVID-19 pandemic? Select all that apply. (Multiple choice)

RBIRCEIN R TE N FHZ 1BEY, MRLEENRRRIER? FRFABAERANAR.

The ability to analyse complex systems

The ability picture futures related to sustainability issues

The ability to negotiate sustainability values and goals

The ability to facilitate collaborative problem solving

The ability to design and implement interventions toward
sustainability

Others

o

10

20

30

40

50

(%ik)

74

81

90



Challenges ahead for ESD regarding COVID-19
AIFEAZRA B ERBZ THIGRFE

* Decision makers are not engaging with core competencies, especially not systems thinking
competence nor anticipatory competence in response to pandemic — also failure to learn from
past pandemics evident —, e . . .
&@%ﬁﬁﬁ?mgﬁ,tﬁ%XE%EN*ﬁw%%%%%ﬁ%ﬁﬂﬁ%%ﬁ——&&ﬁMﬂ%%
RimiTim IR e

* Most education measures still focused on avoiding risk rather than managing risk (similar to

failures with HIV education in 1990s) -
REHHBENAMETEENE, MAREEMNE (RUTA+ERIEHFEEFRIKYD

* Youth are still primary target of ESD messages, but youth will also be hardest hit from economic
fallout, reducing time for instruction and trainin _ o ‘
EEA@%EH\ﬁk%ﬂQMEEEWﬁW,L%E&%ﬁﬂ%ﬁﬁ@%m?éﬂﬁ,HWW¢T
Bz Frs ) HoRis

* Digital divide will increase both between nation-states but also within nation-states - students

that would have got training no longer will o L
E R 2 B840 E R 7 a3 KR AT LIRS BRI FEF A B EZ )

mZEhatic nature of coverage of pandemic in media blocks out other issues that need attention

E
G R mAIREE TS, BEMBEIR TR EREFFRESD
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Thank you for your attention.
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